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Detailed Assessment Report 2015/16 

 

Journey to Onwards and Upwards - ‘My Learning’ & ‘My Autism’ (Personal 

Learning Plans – PLPs) 

 

In line with the government directive Queensmill School no longer reports on 

percentage levels of progress against P-Scales or National Curriculum levels. 

This has been done for a number of reasons, primarily to allow teachers to set 

personalised and functional curriculum targets for young people they support 

and to empower their knowledge and expertise of both students and their 

pedagogy. Additionally this change in assessment procedure allows for 

assessment and learning reporting to become more transparent to parents 

and any other professional.  
The new form of assessment is focused around setting achievable and 

challenging ‘I-Can’ statements for young people. The setting of these targets 

is based on number of inputs, firstly the team of professionals supporting the 

young person and then the National Curriculum, their current life setting, 

SCERTS and any other important factors. 

Please see the key below which indicates how this progress is judged in its 

numerical form (the expected rate of progress for a Queensmill student is 

0.75) 

 

Rate of Progress Numerical Value 

Experienced (Experiencing Learning) 0.25 

Emerging (Emerging with Concepts) 0.5 

Secure (Secure with Skill/Concept) 0.75 

Mastered (Mastered Skill/Concept) 1 

Rationale for personalising the curriculum - Educational Health Care Plans 

(EHCs) 

For students who have transferred to the EHC format planning and the 

delivery of the school day is focused on making progress towards achieving 

the outcomes listed in the plan. Theses outcomes inform the development of 

PLP targets and effectiveness of whole school target settings and analysis. 

The outcomes within these EHCs provide a clear framework to support 

progression for young people and the small-scale I-Can statements which are 

set are the building blocks towards achieving these outcomes. 

Second to this is the knowledge that Queensmill serves a hugely diverse 

group of learners, all who have been diagnosed with autism. The nature of 
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their autism means that they all have hugely variable profiles, strengths and 

needs. To create a curriculum which is appropriate, accessible and 

challenging for this large group of learners is unachievable and similarly the 

National Curriculum is not necessarily fit for purpose for all of our learners. By 

empowering teachers and teams around young people to develop targets 

and areas for progression Queensmill is able to organically and pragmatically 

create a core curriculum which is appropriate, accessible and challenging 

for all learners. 

 

Process of target setting 

 

Teachers, therapists and the team around any one young person in 

Queensmill are tasked with setting and reviewing targets on a termly basis. 

These targets are in two over-arching and over-lapping areas; ‘My Learning’ 

and ‘My Autism’ 

 

My Learning My Autism 

EYFS 

Literacy 

Maths 

Personal Development 

Use of Technology 

 

KS1 – KS4 

English 

Maths 

Science/PHSE 

Computing/Use of Technology 

 

Post-16 

Health 

Leisure 

Independent Living Skills 

Community Access and Inclusion 

Vocational/Employment 

Joint Attention 

Symbol Use 

Self Regulation 

Mutual Regulation 

 

As demonstrated in the table above the target setting is responsive to the 

need for different curriculums across the scope of the school and the 

expectations from national bodies and parents about what we should be 

teaching young people. 

 

Ensuring appropriateness, accessibility and challenge with target setting 

 

Targets are screened and scrutinised by the Deputy Head-Teacher, who is 

the assessment lead, before being set by individual class teams. Due to the 
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organic nature of the curriculum development a large resource of targets 

now exist, which are applicable to a large body of Queensmill young people, 

through which a progressive learning path can be plotted. Students who 

have previously been identified as ‘experiencing’ progression and those 

identified as Pupil Premium are additionally reviewed by the senior leadership 

team to judge that their target setting is consistently appropriate, accessible 

and challenging to ensure they experience and present progression with new 

learning in line with their peers. 

 

Primarily rigour with target setting is achieved through a culture of teacher 

empowerment, high expectations and honesty and careful monitoring of 

learning and outcomes to prevent a culture of ‘100%-ism’ in which young 

people are set targets which are not challenging to ensure data 

demonstrates progression. 

 

Additionally teachers complete moderation samples of student progression 

towards I-Can targets on a termly basis. These moderation samples are then 

shared with other teaching and therapy professionals as a method for 

making all aware of progress within the school and good teaching practice 

which could potentially be applied in their own environments. From this a 

good practice report is collated which identifies how progress is achieved 

across the school and provides sign-posts for staff on how to replicate high 

levels of success and achievement. 

 

How we support young people’s learning and progression 

 

- High adult to young people ratio 

- Autism specific physical environment adhering to low-arousal principles 

- TEACCH strategies across the learning environment 

- Sensory integration strategies as part of every-day provision 

- Use of augmentative communication tools (eg. PECS, ProLoquo2Go) 

- Learning focused around areas of interest and motivation 

- Transitional and sensory objects to support learning 

- Experiential curriculums 

- Person specific targets and learning objectives 

- Consistent use of transactional supports as highlighted through the 

SCERTS framework 

- Use of supports and programmes designed by speech and language 

therapists as part of daily practice and through specified sessions 

- Use of supports and programmes designed by occupational therapists 

as part of daily practice and through specified settings 

- Child-led approach to learning and transitions 

- Teams presenting learning opportunities to young people when they 

are in a ‘calm-alert’ state 
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- Consistent use of technology to support learning and make it 

accessible 

- Adaptation of the National Curriculum to make it functional and 

appropriate 

- Provision of suitable and relevant qualifications and preparation for 

adulthood and employment opportunities for post-16 students 

- Use of behaviour support plans for all young people to highlight how to 

avoid potential anxiety and distress 

- Small group teaching and learning 

- Detailed knowledge of young people and how best to approach and 

succeed with teaching and learning 

- Personalised timetables to allow for the inclusion of therapy, breaks 

and preferred activities 

- Conversation and working partnership with parents, agencies and 

professionals supporting young people outside of the school 

environment 

- Family support worker to liaise directly with parents 

 

How we report progress and achievement to parents/carers and others 

 

Queensmill has an established ‘open door’ policy for parents and others. 

Whenever there is a need to discuss the learning and progression of a young 

person this happens primarily between the class teacher and parent/carer. 

PLPs are sent home termly, along with any reports written by speech and 

language and occupational therapists. When a new student joins the school 

we perform a ‘baseline’ review, looking at various elements of their 

understanding of their own autism, communication skills and curriculum skills. 

We consider these areas at both two and six weeks into their school journey 

and then meet with parents to discuss our, and importantly their, views. 

 

At the end of each year student progress and achievement is captured 

holistically through the school annual review report, which also includes a list 

of skills and knowledge they have acquired through a description of the 

things they can now do. If a young person has an EHC progression towards 

the outcomes in this document, this is also discussed, recorded and reviewed. 

 

Expected rates of progress – movement from B-Squared to Onwards and 

Upwards 

 

Previously when using B-Squared an expected rate of progress across the P-

Scales was 35% progression, within a P-level strand, within an academic year, 

with our profound and complex learners expected to make 15% progression. 

Upon analysing this data historically it was highlighted that the majority of 

young people made this level of progress and many exceeded it 
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When making the change to the Onwards and Upwards assessment system it 

was decided that due to the bespoke and personalised nature of the target 

setting and curriculum, an expected rate of progress would be 75% (to be 

secure with acquiring a new skill or new knowledge) and for our profound 

and complex group that rate would be 50% (to be emerging with acquiring a 

new skill or new knowledge) 

Whole School Progress 

The data which is provided by through ‘My learning’ presents a very positive 

picture for achievement and progression at Queensmill School this school 

year. As previously identified the expected rate of progress was 75% (the 

expectation that students would become secure with knowledge and skills 

presented to them at the beginning of the half-term. The average rate of 

progress across the school year was 83%. The average rate of progress This 

demonstrates that progressing with new learning and skill acquisition was at a 

rate above expected. This can be attributed to the personalised and 

individualised nature of the target setting and the Queensmill approach to 

teaching autistic students. Through the consistent use of the core principles 

we are able to provide a learning environment which supports and facilitates 

excellent progress given the starting point of each student. 

Across the three data points there is a clear progression with the average 

rate of progress. 

36% 

32% 

32% 

Progress using B-Squared 

Making above expected
progress

Making expected progress

Making below expected
progress
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Progress within different areas of Queensmill provision 

 

 

 

As the table illustrates (supported by the previous diagram) rates of progress 

across the school were high, with the majority of students becoming ‘secure’ 

with acquiring new skills and knowledge. Knowledge acquisition was 

consistently high in our EYFS, Primary and Unit based settings. This would 

support our knowledge that early intervention for autistic young people is 

most effective and that our learners based at our unit settings are they those 

0.74
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0.88

Spring 1 Summer 1 Summer 2

Whole School average rate of progress 

0.76 0.81 
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0.8 
0.65 0.77 
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0.93 
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0.84 
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Average Rates of Progress 
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able to regulate most effectively and so access and succeed with higher-

level teaching and learning. 

 

The reduced rates of progress in both secondary and post-19 are illustrative of 

the cohort of young people in those settings, many of whom represent the 

most profound and severe learners in the school. The challenges associated 

with their learning results in slower rates of learning and progression, key to 

ensuring higher progress rates for these groups in the future will be the 

correlation between ‘My Learning’ and ‘My Autism’ data. It is also worth 

considering that the KS4 data represents one sample and that trends over a 

longer period may be more accurate. 

 

It is pleasing that the Post-16 group illustrated rates of progress beyond 

identified expected progress. This data supports the use of a Preparation for 

Adulthood (PFA) curriculum as the most appropriate. 

 

Progress within different key stages 

 

 

 

0.76 0.78 0.84 0.72 
0.57 
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This table further highlights the differences across the school discussed in the 

previous section. Further points to note: 

 

 KS1/KS2 includes young people at FPQU, where expected rates of 

progress are higher due to access to mainstream inclusion 

opportunities and young people who are more skilled at understanding 

and managing their own autism. 

 Biggest area of improvement was KS4 due to refined target setting to 

make sure that targets were appropriate, accessible and challenging. 

 

Progress within different curriculum areas 

 

 

0.1 

0.12 

0.01 

0.08 

0.29 

0.13 

0.15 

EYFS

KS1

KS2

KS3

KS4

Post-16

Post-19

Increase in Progression Rates 

0.75 0.75 0.73 0.78 

0.87 0.84 0.91 0.88 
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Progress for class groups 

 

 

 

Classes to highlight: 
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 Classes 1, 4 & 5 represent some of the most profound and complex 

learners in the school, and would have expected lower rates of 

progress. 

 FQPU Rhinos is the most mature class at our primary resource base who 

have benefited from high levels of autism specific early intervention 

and have been identified as young people who are capable of 

making rapid gains and would benefit from greater exposure to 

mainstream teaching and learning. 

 FPQU Tigers experienced a change in teacher during the school year, 

hence the small regression in progression rates before a continued 

increase. 

 

Monitoring from last year’s data 

 

The diagram below indicates the number of students who were judged at 

achieving a 25% progression rate in one or more ‘My Learning’ targets last 

year 

 

 

 

Those students who were judged as ‘experiencing’ in one or more categories 

throughout 2016-17 will be closely monitored by the senior leadership team 
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this academic year to ensure that their future target setting is appropriate, 

accessible and challenging. 

 

Introduction of SCERTS – expected correlation between ‘My Autism’ and ‘My 

Learning’ 

 

During academic year 2016-17 SCERTS will be introduced as a fully integrated 

part of the assessment process. Currently it is an embedded part of teaching 

and learning practice and the school has a clear SCERTS profile (see section 

below). 

 

The combination of supporting and analysing progress and achievement for 

young people with both their ‘Learning’ and ‘Autism’ we hope to be able to 

see clear patterns and correspondence between the two. With the agreed 

thinking that if a young person is making secure progress with developing 

their autism skills and knowledge then we would expect to see secure 

progress with acquiring new curriculum skills and knowledge. This would 

match our knowledge and experience of autism, where-by those who are in 

a regulated and calm state are most receptive to teaching and learning. This 

relationship also exists in reverse, again supporting our existing knowledge 

that un-regulated young people are not able to access learning and so 

make limited progress with acquiring new skills and knowledge. 

 

Current school SCERTS profile 

 

Using SCERTS as a method of analysing young people’s progression with 

understanding and managing their own autism the diagram below illustrates 

Queensmill’s school profile; 

 



12 
 

 

 

As illustrated the majority of young people are identified as ‘language 

partners’. This information will inform the level at which SCERTS targets are set 

through ‘My Autism’ the bespoke, personalised targets set through ‘My 

Learning’ across the school. 

Points for development 

 The introduction of SoSafe! targets for students across the school and a 

movement away from ‘traditional’ Science curriculum targets and 

instead targets focused on ‘personal’ Science and PHSE. 

 Discussion sessions for parents to explain ‘Life after Levels’ and the 

move towards person-centred target setting, with specific reference to 

the introduction of EHC outcomes. 

 Ensure there are clear protocols and systems to ensure target setting 

and levels of progress are monitored within Queensmill by senior 

leaders to make sure learning opportunities are appropriate, 

accessible and challenging. 

 Participation in moderation groups with other schools using both 

Onwards and Upwards and SCERTS to judge whole school progress, 

effectiveness and rigour with this new assessment system. 

 Continued liaison with Onwards and Upwards to implement the data 

collection tools and systems developed by Queensmill. 

Predictions for this academic year (2016/17) 

 Students to continue making rapid rates of progress in core curriculum 

areas. 

 Resource base students to achieve at a higher rate of progress than 

students in main Queensmill site. 

0 20 40 60 80 100 120 140
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 Resource base student I-Can targets to be more closely matched to 

National Curriculum outcomes, with Queensmill targets focused on the 

development of core functional skills. 

 The use of SCERTS targets to support core curriculum targets. With a 

strong correlation between managing and understanding autism and 

making good core curriculum progress. 

 As more students transfer to EHCs for PLPs and I-Can targets to become 

more closely matched to EHC outcomes. 

 If a return to National Curriculum levels were pursued a return to small 

levels of progress which are not transparent others. 

Expected levels of progress, based on 2015/16 data for this academic year 

(2016/17) 

Curriculum group Expected rate of progress 

Sensory classes (SLD) 65% 

EYFS 80% 

KS1 (main QM) 80% 

KS1 (FPQU) 85% 

KS2 (main QM) 80% 

KS2 (FPQU) 85% 

KS3 75% 

KS4 70% 

Post-16 80% 

Post-19 70% 

 


