
 

 

Queensmill School Evaluation and Development Plan Autumn 2016-2018 
School Context as at November 2016 
 

From the previous self-evaluation of summer 2015, the school has grown from 192 children and young people (CYP) to 213, as at October 2016. The school 
is now in its second year accommodating CYP ranging between ages 3-25, all of whom are diagnosed with autistic spectrum disorders (ASDs). The school 
population is divided as follows: 5% are in early years, 15%in KS1; 34% is KS2; 23% in KS3; 9% in KS4; 11% in the 6th form and 3% in post 19. All of the CYP 
have associated learning difficulties; many have additional complex sensory and medical conditions and challenging behaviours. Those with additional 
medical needs are supported with care plans, overseen by the school nurse and in some instances, staff trained to administer medication. Children in early 
years join the school with education, health and care plans (EHCs) while others have statements of special educational needs (SEN). The school continues to 
work closely with the local authority (LA) to transition those with SEN statements to EHCs over a three-year period. Approximately 30% have transitioned 
already with a very clear timetable for the remainder to occur before the proposed government deadline of April 2018. Queensmill has taken the lead with 
transitions, despite various bureaucratic challenges, to work closely with parents and carers to transition from SEN statements to EHCs. 
 
Attainment of pupils, on entry, is well below age-related expectations. The school now attracts more consultations from higher attaining pupils for places in 
its mainstream resource- bases however, the vast majority of CYP attain below expected levels on entry because of their autism. The school continues to 
achieve significant progress with pupils from their starting points, as they journey through the school.  
Girls number only 13%, of the school population; this is in line with the national gender statistics of CYP with autism. 49% of pupils have English as a second 
language and 44% of CYP are eligible for free school meals, which remains above the borough average.  A large majority of pupils are from ethnic minority 
heritage. At present, there are two children who are looked after (LAC) however, many CYP access respite provision within and beyond the school, meaning 
they too fall into the category of (LAC). The majority of children join the school in early years but at other times too. In September 2016, 6 students moved 
to a separate post-19 provision, managed by the school and purpose-built for young people with autism. 
 
The overwhelming majority of CYP are admitted from within the tri-borough: Hammersmith and Fulham; Kensington and Chelsea and Westminster, 
although there are small numbers of pupils from other boroughs. Almost all arrive and are collected from school, by LA transport, with a small number of 
parents and carers collecting their children. There are currently no independent travellers. The health and safety of children arriving and leaving school by 
transport is managed by senior managers and site care each day. 
 
The new 19-25 provision which began in September became the fourth resource-base attached to the school but located away from the main site. This was 
in addition to the 30 place unit at Fulham Primary School (FPQU) and the 20 place unit at Fulham College Boys. The girl’s unit at Fulham Cross girl’s school, 
now in its second year, offers 6 places and like the other mainstream units, is situated within a local school for typically developing children. 



 

 

 
In accordance with the original, first established model at Fulham Primary School, pupils remain on the Queensmill School roll and all staff are employed 
and managed by Queensmill. At each of the units, Queensmill pays the AWPU to the respective mainstream schools so that students have places reserved, 
enabling them to access inclusion whenever they are capable. 
 
In September 2014 the main school moved to purpose-built, state-of-the art facilities at Askham Road, Shepherds Bush The new building has enabled the 
school to accommodate extra pupils however it is now at its absolute capacity meaning the school is heavily over-subscribed. 
The new building was also built with overnight respite facilities (4 bedrooms). The school is in the final stages of its application to Ofsted to register its four-
bed overnight short breaks unit as children’s home. A separate charity, Q+, has been set-up to oversee the management of the children’s home, once it 
opens. This charity will also oversee the new post-19 unit, which operates under a service level agreement with the council. 
 
The school is ever committed to developing and adapting to meet the complex needs of CYP and their families. The rapid growth in numbers is in part due 
to accommodating the demand for places from the tri-borough but also in line with the school’s belief in the efficacy of early intervention. To support and 
accommodate progress for children on roll, the school continues to demonstrate genuine conviction and innovation, evidenced in its established resource-
bases within mainstream schools and its most recent post-19 development, located within the premises of an adult social care provision. The rationale for 
situating the post-19 in this location is to maximise the efficacy and cohesion of transition into the adult phase of the lives of CYP with autism. 
 
 
The school continues to invest in and trust the effectiveness of its core, evidence-based approaches. The SCERTS model underpins and informs the schools 
implementation of sensory integration approaches (SIAs), TEACCH, PECS, Team TEACH and more recently, SoSafe. SIAs continue to feature as an integral 
facet of managing children so that they achieve the optimum ‘clam-alert’ state, most conducive to learning. This work is thoroughly well-embedded and 
overseen by four in house, fully qualified Occupational Therapists. The new building has enhanced the school's ability to integrate sensory integration into 
learning and management of CYP's autism. Staff are able to offer CYP a highly-structured, low-arousal environment so they feel safe, calm and eager to 
learn. Staff are thoroughly well-trained so that they are informed and equipped to effectively support a host of complex needs and presentations of autism. 
Such is the commitment to training that the school recently received the Princess Royal Training award in June 2016. 
 
Over the past two years the school has committed to further advancing its core practice by implementing the SCERTS (social communication, emotional 
regulation, transactional supports) framework. Transition to a new assessment and progress monitoring system called 'Onward and Upward' has provided 
the facility to thoroughly embed SCERTS practice while simultaneously reporting more accessible rich and up to date, learning data. The transition has been 



 

 

successful, in that the new system is now fully embedded to monitor academic progress, with the aid of personal learning plans shaping the focus of 
learning. 
 
The school works in close partnership with the LA. Since 2006, Queensmill has provided an outreach service, funded by the borough, for primary schools in 
Hammersmith and Fulham. In January 2011, this model was extended to secondary schools and Queensmill now provides outreach support, for mainstream 
secondaries in Kensington and Chelsea too. The LA have sought to further expand the outreach service, in partnership with Queensmill, and formal 
discussions have been held to implement a more co-ordinated, consistent autism strategy within mainstream, special and resource base provisions. The 
plans to place the outreach service onto a more formal and enhanced footing have been established so that tri-borough, and other schools, are able to 
enter into a service level agreement for outreach support from Queensmill. 
 

 
 
The school's partnership with the borough over recent years has entailed collaborative work in tribunal hearings concerning provision for CYP with autism. 
The school has successfully defended the LA position in numerous tribunals; particularly where families have sought applied behavioural analysis (ABA) 
provision and the borough have instead named Queensmill as its preferred school to meet the needs of CYP with severe and complex autism. At the time of 
writing, the school has just completed work alongside the LA in three such cases. 
 
The school achieved 'Outstanding' in its Ofsted inspections of 2007, 2010 and most recently in October 2014. It has been accredited annually by the 
national autistic society and in the most recent review, in 2014, was awarded the status of 'cutting-edge' practice. The school gained Investors in People 
Gold award in 2010, Healthy Schools' Status, ActiveMark in 2008, Inclusion Quality Mark in 2008, 2012 and 2014 and National Training Award in 2008. In the 
June 2015, the school was the National Winner, in the special and alternative provision category, for its use of Pupil Premium funding. In August 2016, the 
school achieved ‘Flagship Status’ for the Inclusion Quality Mark. 
 
The school works closely to support families of children with autism. A member of the senior management team has responsibilities for supporting families 
in child in need and child protection conferences, to ensure social workers and other professionals fully understand the extent to which autism can disrupt 
the home environment and the stresses parents/carers endure in coping with the distress and complex needs of their children. A family support worker 
post began in September 2015 for the purpose of supporting families with training, strategies and resources.  As of October 2015, parents/carers are able to 
participate in a 6-week, accredited course in autism, delivered by the family support worker. 
 



 

 

As the school has continued to grow, with reference to numbers of CYP, the school has adapted and grown in its structures, personnel and resources. The 
school has recruited teaching assistants (TAs) and teachers, trained monitored and refined practice. As at October 2015 staff numbered 175 and which has 
now grown to 192. Key developments and changes in organisation and strategies include: 
 

1. Middle Management posts. At the inception of this tier of management, nine posts were created covering: post 16, early years, curriculum, 
assessment, family liaison, research, SLD, and the units at FPQU and Fulham College bys. Since that time, as a result of career progression and other 
departures, this middle-management tier has reduced to 5. With the appointment of two new deputy heads and an additional assistant head, 
responsibilities from staff departures have been assumed by senior managers. A new post 16 manager has been appointed with a brief that has 
now extended to post-19 in light of this new provision as of September 2016. 
 

2. Post 19-Provision. In close partnership with the LA and in response to the revised SEN code of practice extending provision with the 
implementation of EHC plans, the school set up its own post 19 programme. Consultation with parents and other stakeholders was lengthy but 
seven young people took residence in the new purpose-built accommodation at the Options Day Centre, Goldhawk Road from September 2016. 

 
 

3. Respite. Four bedrooms, enabling overnight short breaks were installed as part of the new school building in September 2014. The school has 
consulted with colleagues in adults and children’s services and care professionals to register the provision. The most recent discussion concluded 
with a recommendation for registration with Ofsted as a children’s home, offering overnight short breaks. This will also include provision for young 
people over 18, currently on the school roll to use the facility in preparation for later using adult respite services. A registered manager has been 
appointed and her input has been instrumental in further guiding the final stages of the registration of the service with Ofsted. 
 

4. SCERTS. The school continues to embed SCERTS principles and with all but the most newly appointed teachers, all senior managers and teachers 
have completed the training. SCERTS practice has been embedded in lesson observation, PLP documents, communication strategies, behaviour and 
lesson planning and assessment of progress.  
 

5. Assessment – ‘Onwards and Upwards.’ The senior management team made the decision in late July, following Ofsted recommendations in the 
most recent inspection, to change its assessment system. In line with the government directives removing the compulsory requirement to measure 
attainment using NC and P levels, the school researched and has successfully implemented a new system for tracking progress (see detailed 
assessment and ‘diminishing the difference’ reports for evaluation of achievement in the academic year 2015-16). 

 



 

 

 
 
 
 
 
 
 
 
 
 

1.  Achievement of pupils at the school 
 

Evaluation Development Plan   Details + costs 

Interrogation of data gathered during the 
academic year September 2015 – July 2016 
show: 

1. NC core subjects levels of progress in 
a range of subjects over time: 
overwhelming majority of students 
making progress, many progress 
above expected levels. 
 

2. For those monitored as under-
achieving, attracting pupil premium 
funding and support, data shows they 
have also made progress with the 
additional support and resources 
directed to them from pupil premium 
funding. 

2.  Standards attained by different groups of 
pupils: See attached charts. 

Continue to gather NC/IEP/PECS 
 
Aim:  Outstanding progress 
 
“Almost all pupils are making rapid and sustained 
progress in most subjects over time given their starting 
points.  They learn exceptionally well and as a result 
acquire knowledge quickly and in depth and are 
developing their understanding rapidly in a wide range of 
different subjects across the curriculum including those in 
sixth form and areas of learning in Early Years Foundation 
Stage.  They develop and apply a wide range of skills to 
great effect, including reading, writing, communication 
and mathematical skills across the curriculum that will 
ensure they are exceptionally well prepared for the next 
stage of the in their education, training or employment.  
The standards of attainment of almost all groups of pupils 
are likely to be at least in line with national average for all 

All teachers gather data, to assessment 
leaders by dates set out in assessment 
schedule. 
How well do pupils make progress relative 
to their starting points? For those who are 
not making sufficient progress, what are 
we doing to help them to make faster 
progress?  (how is pupil premium spent?) 
(PPF allocation =  £29K 2012/13, £49K 
2013/14; 2014-15 88K; 2015/16 £143k 
How well gaps are narrowing between 
performance of different groups of pupils 
in the school compared to all similar pupils 
nationally? 
How well are current pupils learning, the 
quality of their work in a range of subjects 
and the progress they have made since 
joining the school. 



 

 

3.  EYFS profile scores: 2014-15 – Reports at 
the end of the reception indicate, as 
expected, that the majority of children are 
well-below age-related expectations. The 
majority remain within the ‘emerging’ 
category of each of the early learning goals. 
4.  PLP targets; 86% achieving expected levels 
of progress 
6.  Focus on early reading and literacy and on 
ensuring that pupils read ‘widely and often’.. 
 
7.  Use of different evidence sources including 
data, pupil tracking, work scrutiny, 
observations. 2014:  Work scrutiny and 
moderation meetings for English, Maths, 
Science continue as previous. Progress review 
meetings with senior managers scrutinize 
target setting, strategies and resources 
accounting for predicted and achieved 
outcomes. 
 
8.  Pupils who move on to other, less 
restrictive settings: 
2010 – 11:  1 mainstream, 2 MLD schools 
2011 – 12: 14 to FPQU, 1 to mainstream, 1 to 
HI school, 1 to MLD. 
2014: 4 to FPQU, 2 to Q4FCB; 2 to Q5FCG 
 
 
10.  Numbers entered for an external 

pupils and with many above average.  Where standards 
of attainment, including attainment in reading in primary 
schools, of any groups of pupils below those of pupils 
nationally, the gap is closing rapidly as shown by a wide 
range of attainment indicators and there is a strong 
improving trend. “ 

All above detail from data analysis to lead 
to increased progress rates for all, allowing 
school to target additional resources at 
children whose progress is a concern.  
2012/13 data shows that this is not the 
FSM pupils. The Pupil Premium Funding 
(PPF) is being spent on those children 
identified by our data as not making 
expected progress or above:   
2014-15 – End of year data for the pupil 
premium group shows that all students 
have progressed from starting points. This 
is a result of the varied interventions, as 
per previous years including: increased 
access to OT; access to additional 
communication and motivating IPADs; 
access to additional motivators; access to 
breakfast and after school clubs (social 
interaction); additional TA support; 
additional SaLT. 
 
The schools strategy and resources for PPF, 
beginning in 2012-13 has been highly 
successful year on year and resulted in the 
prestigious award of 1st prize in the Pupil 
Premium awards 2015 for the school with 
a prize of £100,000! 
 
 
 



 

 

qualification: 2012:  3 entered for ASDAN – 3 
have achieved 1st ASDAN certificate, others 
have now begun and are progressing from 
award to diploma level. 2013: 10 entered all 
certified with credits progressing to award or 
diploma. 2014: 19 entered and gained credits: 
2015: 24 entered and gained credits – many 
have completed diplomas and beginning 2nd 
certificate. 
 
Cost of assessment to ensure we have the 
data in order to put intensive intervention in 
place = 
 
2012/13:  cost of Assessment Leader (one 
fifth of role of one of Deputies = £18K) + 
teacher time to attend moderation meetings 
and to fill in assessment data (one fifth of 
teacher time in each class = £270K) + 
Additional laptops for assessment (£3,672, 
50% of which were for Fulham Primary 
Queensmill Unit) 
2014/15: Assessment lead – (one quarter of 
role) by new Deputy head who leads 
implementation of new assessment package 
(New package £5k,  
 
 
 

From the most recent evaluation of Pupil 
Premium data in the ‘diminishing the 
difference report,’ for 2015-16 data, 86% 
of students within this targeted group 
achieved expected levels of progress, 
demonstrating clearly, the effectiveness of 
this investment and this continued strategy 
to address under-performance.  
 
 
 

 



 

 

 
 
 
 
 
 
 
 
2.  The Quality of Teaching 
 

Evaluation Development Plan Details 

Regular and relentless evaluation of 
teaching reveals that the vast majority of 
lessons remain outstanding, or good with 
outstanding features, leading to monitoring 
and training where necessary.   
 
Where teaching falls below that, the school 
puts into that class a package of training, 
coaching and mentoring to ensure that the 
teaching is raised to the above levels so that 
pupils are making outstanding progress. 
 
Resources, story sacks, activities that work 
well stored and noted on SoWs. 
 
Strength of our curriculum is in the 
personalized/individualization to meet the 

Aim:  Outstanding 
“Much of the teaching in all key stages and most subjects is 
outstanding and never less than consistently good.  As a 
result, almost all pupils are making rapid and sustained 
progress.  All teachers have consistently high expectations 
of all pupils.  Drawing on excellent subject knowledge, 
teachers plan astutely and set challenging tasks based on 
systematic, accurate assessment of pupils’ prior skills, 
knowledge and understanding. They use well-judged and 
often imaginative teaching strategies that, together with 
sharply focused and timely support and intervention, match 
individual needs accurately.  Consequently, pupils learn 
exceptionally well across the curriculum.  The teaching of 
reading, writing, communication and mathematics is 
exceptional.  Teachers and other adults generate high levels 
of enthusiasm for participation in and commitment to 
learning.  Teaching promotes pupils’ high levels of 

Autumn Term 2011 
Focus: 
Parallel play, parallel talk/commentary, 
imitation 
 
Head and Deputies with monitor in classes on 
this focus + Ofsted framework. 
 
All SMT to observe each class formally at 
least once per year, and to let Jude have 
copies before they go to staff.  
 
 
2015: Lesson observation schedule for this 
academic year will focus on the 
implementation of the SCERTS model. The 
purpose being to thoroughly embed these 



 

 

learning style, anxiety levels, movitators, 
special interests and cognitive levels of each 
child. 
 
Strength of our SMT is the size and 
therefore capability of senior staff to offer 
support to staff who need it in order to 
bring their practice up to outstanding. 
 
 
2015 :- In the last round of observations, 
Oct/Nov, 59% were ‘Outstanding’ 30% 
‘Good with outs features and 7% required 
support from SMT to bring up to expected 
standard of at least ‘good.’ 
 
 
2016: In direct comparison of lesson 
observations from the Autumn term of 
2015, there was a 20% increase in teachers 
achieving ‘Outstanding’ as judgement. 
Despite the departure of five teachers, 
including two middle managers, this 
outcome is hugely encouraging and is 
attributed to: 
Recruitment from within – a number of 
vacancies have been filled with former 
teaching assistants advancing in teacher 
roles; thoroughly embedded practice such 
that all staff understand the core principles 

resilience, confidence and independence when they tackle 
challenging activities.  Teachers systematically and 
effectively check pupils’ understanding throughout lessons, 
anticipating where they may need to intervene and doing 
so with notable impact on the quality of learning.  Time is 
used very well and every opportunity is taken to 
successfully develop crucial skills, including being able to 
use their literacy and numeracy skills in other subjects.  
Appropriate and regular homework contributes very well to 
pupils’ learning.  Marking and constructive feedback form 
teachers and pupils are frequent and of a consistently high 
quality, which enables pupils to understand how to improve 
their work, encouraging high levels of engagement and 
interest.” 
 

principles alongside established Qmill practice. 
Senior managers will observer in classes 
termly with foci varying from ‘joint-attention’ 
(SCERTS); communication; numeracy; SIA 
approaches (including SCERTS self and mutual 
regulation) and literacy. 
Summary schedule: 
Autumn 1 – Freddie, Ofsted, PM, ASD 
strategies. 
Autumn 2 – Literacy and Communication – 
Joanna, Mary 
Spring 1 – Numeracy – Andy, Freddie, Joanna 
 
Spring 2 - Sensory Integration Approaches – 
Caroline, Mary, Joanna 
 
Summer 1 – Social Interaction and Joint-
Attention 
Summer 2 – Computing – Felicity, Joanna, 
Andy 
 
The units at Fulham Primary School and 
Fulham College Boys underwent external 
moderation visits scrutinizing the self-reviews 
that managers undertook. Both provisions 
maintained practice that was ‘exemplary’ in a 
number of areas with the remaining areas 
adjudged to be at least ‘well-established.’ 
 



 

 

of effective teaching for CYP with autism, 
according to our ethos and approach; 
frequent observation and scrutiny: ‘open-
door’ policy for managers and peers to 
support and challenge practice. 
 
 

 
 
3.   Behaviour and safety of pupils. 
 

Evaluation Development Plan Details 

 
This is inextricably linked to the curriculum.  
When the curriculum is clear and accessible 
to autistic children, motivating to them, and 
planned at individual level, then pupils’ 
behaviour is calm, happy and productive. 
  
The personalization of the curriculum has a 
major impact on behaviour, as does the 
integration of SaLT and SI. 
 
Four full-time occupational therapists 
(OT)implement and oversee sensory 
integration approaches and an additional 
assistant OT has been employed to support 
the expansion in provision and numbers on 
roll. 
 

Aim:  Outstanding 
 
Parents, carers, staff and pupils are highly positive about 
behavior and safety.  Pupils make an exceptional 
contribution to a safe, positive learning environment.    
They make every effort to ensure that others learn and 
thrive in an atmosphere of respect and dignity.   Pupils 
show very high levels of engagement, courtesy, 
collaboration and cooperation in and out of lessons.  They 
have excellent, enthusiastic attitudes to learning, enabling 
lessons to proceed without interruption.  Pupils are 
consistently punctual in arriving at school and lessons.  
They are highly adept at managing their own behavior in 
the classroom and in social situations, supported by 
systematic, consistently applied approached to behavior 
management.  They are very calm, orderly and considerate 
when moving around the school.   There are excellent 
improvements in behavior over time for any individuals or 

 
Each teacher will write a case study about 3 
children in their class to show how they are 
kept on task, what makes them happy, what 
helps them to thrive, what keeps them calm 
and productive (written by each teacher with 
therapist for 2012/13 cohorts in spring 2013).  
Autmun 2015: Teacher’s will complete SCERTS 
assessments for each child base-lining how 
they manage their autism suing self and 
mutual regulation. Progress from this starting 
point will be carefully tracked using the new 
‘onward and upward’ assessment system and 
shared with parents/carers and other 
professionals. 
 
Senior OT will write case studies to 
demonstrate impact of Sensory Integration 



 

 

 
 
1.  Behaviour in the classroom and attitudes 
to learning 
2,  Behaviour around the school – the 
impact of the school’s strategies to improve 
behaviour 
3.  Attendance and punctuality – the impact 
of the school’s strategies to improve 
attendance  
4.  focus on freedom from bullying 
5.  views of parents 
6.  Any exclusions, fixed term or permanent, 
numbers of pupils taken off roll as a results 
of behaviour/safety/attendance, any 
students educated off site.  
2015: one primary aged boy, supported for 
a sustained period by teachers and SMT and 
other professionals 
 
7.  Case studies to evaluate the experience 
of particular individuals and groups, 
including children with sen, LAC and those 
with mental health needs.   
All pupils have Behaviour Support Plans, 
and for those who need more intensive 
behavioural support we use our Functional 
Behavioural Analysis method, led by OT’s 
and senior managers with the whole class 
team and a member of SMT.   

groups with particular behavior difficulties.  Instances of 
bullying, including cyber- bullying and prejudice-based 
bullying related to special educational needs, sexual 
orientation, sex, race, religion and belief, gender 
reassignment or disability are extremely rare.  Pupils are 
acutely aware of different forms of bullying and actively try 
to prevent it from occurring.  The school has active and 
highly effective approach to identifying and tackling 
bullying.  All groups of pupils feel safe at school at all times.  
They understand very clearly what constitutes unsafe 
situations and are highly aware of how to keep themselves 
and others safe.  It is likely that attendance will be above 
average for all groups of pupils or show sustained and 
convincing improvement over time.” 

Approaches (SIA).  
 
Autumn 2015 – Each student will have a ‘My 
Autism’ profile, within the new assessment 
system which will chart their progress and 
inform target-setting for developing student’s 
ability to manage their autism with increasing 
independence. 
 
Autumn 2016 

An external moderator commented: ‘A 
calm and purposeful environment—
introduction of autism specific 
curriculum is having a positive impact on 
behaviour’ following a visit to Fulham 
Primary Queensmill Unit. Another 
moderator commented:  
‘Student behaviour is very good and well 
managed through use of behaviour 
support plans, motivating activities and 
the relationships between staff and 
pupils,’ with reference to the unit at 
Fulham College Boys.  
 

 
Behaviour Plan 
Individual Risk Assessment 
Pen Portrait 
Where a child is being supported by Pupil 



 

 

 
Staff training in Team Teach, approx. £80K 
pa. in staff time, all staff for 2015-16. 
 
The budget for staff training for 2016-17 
has been set for £85k 
 

Premium, this will also be noted, along with an 
initial assessment of how this will impact on 
their progress.  (See section 1 above for use of 
PPF) 
As of September 2016, the ‘SoSafe’ 
programme for developing and 
communicating social relationships and 
understanding has been adopted as a core 
intervention by the school. A member of the 
senior management team has overseen the 
implementation, beginning with training of 
all staff and the creation of ‘people and 
relationships’ books for secondary and some 
KS2 students. 

 
 
 
 
 

4.  The quality of leadership and management of the school. 
 

Evaluation Development Plan Detail   

 
What is the impact of the SMT on 
improving teaching and achievement? 
1.  Senior Manager always set highest 
possible example of outstanding 
professional behaviour, and when any staff 
member falls below this, it is always picked 
up, no matter how large or how small an 

Aim:  Outstanding. 
 
“The pursuit of excellence in all of the school’s activities is 
demonstrated by an uncompromising and highly successful 
drive to strongly improve achievement, or maintain the 
highest levels of achievement, for all pupils including 
disabled pupils and those with special educational needs 
over a sustained period of time.  All leaders and managers, 

 
Chair of governors has asked Head to carry out 
review of Deputy roles in the school.  This was 
done in 2012. Beginning in September 2015 
New headteacher, further reviewed roles and 
re-assigned responsibilities in light of middle-
management departures; growth of the 
school; appointment of an additional assistant 



 

 

issue. SMT engage in autism training for 
themselves to stay at cutting edge of 
current ASD practice. 
2.  All senior managers have very high levels 
of knowledge about autism, and apply this 
to classes under their care, ensuring all 
teachers are aiming for and achieving 
outstanding teaching. 
3.  SMT will monitor the spend from Pupils 
Premium, ensuring it is spent on the 
children with the greatest need, and noting 
the impact on each child.   
Leadership and management remains a 
strength within the school evidenced by 
the practice of junior teachers in the 
performance management observations in 
the Autumn term 2016. The appointment 
of a new post-16 lead and leader for 
Fulham College boys, at a cost of £85k, 
enables the philosophy and practice of the 
school to remain consistent as the school 
has expanded. 

including the governing body, are highly ambitious for the 
school and lead by example. They base their actions on a 
deep and accurate understanding of the school’s 
performance and of staff and pupils’ skills and attributes.  
Key leaders focus relentlessly on improving teaching and 
learning, resulting in teaching that is likely to be 
outstanding and at least consistently good.  The school’s 
curriculum provides highly positive, memorable 
experiences and rich opportunities for high quality learning, 
has a very positive impact on all pupils’ behavior and safety 
and contributes very well to pupils’ achievements and to 
their spiritual, moral, social and cultural development.  The 
school has highly successful strategies for engaging parents 
and carers, to the very obvious benefit of pupils, including 
those  who might traditionally find working with the school 
difficult.  The school’s arrangements for safeguarding pupils 
meets statutory requirements and gives no cause for 
concern. “ 
 

head. 
 
Relentless and rigorous monitoring leads to 
clear targets for improvement for teachers and 
TAs, and an expectation that classes will have 
open doors and that SMT will be offering 
continuous advice, monitoring and support. 
 
New Schemes of Work have been completed 
and embedded reflecting the new personal 
learning plans and incorporating the new ‘I 
Can’ statements in accordance with the new 
assessment system. All teachers have received 
ongoing training so that they are fully 
conversant with the new system. 
 
Data analysis (2012) shows that children with 
FSM are not those whose progress is less than 
national average.  Data are therefore used to 
show those children who need additional 
support from the Pupil Premium funding 
(£27,000 in 2012/3 budget, £49K in 2013/14 – 
see breakdown of spend above. 2014 PP 
budget - £88K)  
Data for 2015-16 shows that the £143k pupil 
premium budget, used to target a wide range 
of underachieving students has been effective 
in achieving the desired effect of diminishing 
the difference between lower and higher 
achieving students, with reference to teacher 



 

 

devised targets (informed by personal learning 
plans). 
 

 
 
 
 
 

5.  How well the school promotes pupils’ spiritual, moral, social and cultural development.  (evaluated under leadership and management) 
 
Evaluation  Development Plan Details 

1.  Children are at the centre of 
everything, and all successes and 
achievements are noted and celebrated.  
Equality of opportunities is central to the 
school’s philosophy, particularly in terms 
of special needs.   The school makes every 
effort to be knowledgeable, respectful and 
understanding of all cultures and beliefs.  
 
2.  The curriculum is highly individualized, 
allowing children to feel safe and secure, 
and allowing them to have the emotional 
energy to think about others’ points of 
view despite this being a deficit of autism.  
We teach children to manage their autism 
behaviours as best they can.  We ignore 
inappropriate behaviours and teach 
acceptable ones.  
 

Ensuring that the curriculum is broad and balanced and 
meets the needs, aptitudes and interest of pupils so that it 
promotes high levels of achievement and good behaviour 
and promotes their spiritual, moral, social and cultural 
development.  
 
Ensuring also that the use of the Pupil Premium helps to 
enhance the curriculum for those whose progress is shown 
by data to be less than expected.  

 
We become increasingly aware in the 
secondary department of pupils’ additional 
needs once they reach puberty, and aim to help 
them understand themselves, their changes 
and their place in their community. 
 
Additionally, we understand the differing 
expectations of various cultures, and how we 
must be respectful of these in order to help our 
young people to integrate as well as they can 
into a mult-cultural setting such as ours.  
 
Autumn 2015: The school is progressing well in 
the implementation of the SCERTS programme. 
Emily Rubin, senior SCERTS consultant 
conducted a consultancy day in Spring 2015 and 
in Spring 2016, Queensmill will host a full 3 day 
training programme lead by Emily for over 100 



 

 

3.  All staff are trained in Team Teach (see 
costs above).  However, due to the 
strengths of our curriculum, we need to 
restrain children only very rarely.  
Everything that can be done to avoid any 
such need will be done by staff, working 
with the strength of multi-disciplinary 
teams.   Our multi-disciplinary practice of 
Functional Behavioural Analysis (see costs 
above) underpin this good practice.  
 
4.  Our curriculum delivery gives pupils the 
opportunities to mix with groups other 
than just their class – assemblies, outings, 
shows, clubs, playtimes, etc.  

professionals, many of whom will be 
Queensmill staff. The principle aim will be to 
extend the understanding of all staff (and 
parents/carers at a later stage) so that they can 
lead children with complex autism into 
becoming more able to manage their autism 
themselves. 
 
Autumn 2016 Update. 
The implementation of the ‘SoSafe’ programme 
has been key in providing students with 
significant social and communication 
impairment, an additional resource and 
mechanism to participate socially and 
understand their social environment. The 
resource provides an additional mechanism by 
which a vulnerable child, in a potentially 
safeguarding scenario, can articulate an 
incident. All teachers and higher level support 
staff have undergone the training with Pyrmaid 
education at a cost of £20k. 
 
The school will be holding its first school council 
meetings (newly established this year) in 
January 2016-17. 
 
The Pupil Premium budget has been used this 
year to offer: 

1.  Additional staffing to breakfast and 
after-school clubs. 



 

 

2. Additional support staff working 
directly with children whose data show 
that they are not make sufficient 
progress. 

 
3. Additional SI equipment and OT time 

being targeted to children who are not 
making sufficient progress where it has 
been assessed that their sensory 
sensitivities are causing a significant 
barrier to their emotional well-being 
and their learning.  
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

 
 
 
 
 
 
 
 
 
 

6.  Overall effectiveness of the school. 
 

Evaluation Development Plan Details 

 
Due to the successful adherence to our 
agreed policies and procedures we have 
been able to: 
1.  expand 

- Secondary department 
- Fulham Primary Queensmill Unit 
- Fulham College Boys Unit (Sept 13) 
- OT team 
- Outreach 
- Training programme 
- Schools’ Direct Training 
- New build 

 
2.  send children on to less restrictive 
environments: 

- mainstream 

Aim:  Outstanding 
 
“The school’s practice consistently reflects the highest 
aspirations for pupils and expectations of staff.  It ensures 
that best practice is spread effectively in a drive for 
continuous improvement.  Teaching is likely to be 
outstanding together with a rich curriculum, which is highly 
relevant to pupils’ needs, it contributes to outstanding 
learning and achievement or, in exceptional circumstances, 
achievement that is good and rapidly improving.  Other 
principal aspects of the school’s work are good or 
outstanding.  The school’s thoughtful and wide ranging 
promotion of the pupils’ spiritual, moral social and cultural 
development enables them to thrive in a supportive, highly 
cohesive learning community.  Consequently, pupils and 
groups of pupils have excellent experiences at school, 
ensuring that they are very well equipped for the next 

 
 
Headteacher to ensure that all senior 
managers and then teachers know detail of 
new curricular models to be adopted 
nationally, as well as all current and cutting 
edge research and practice in autism.  
 
 
SMT to have highest aspirations of staff and 
pupils at all times, to support all staff in 
achieving those aspirations and to bring to 
SMT any concerns.   
 
See details on sections 1 – 5 above.   
 
SMT have whole school aspiration to ensure 



 

 

- FPQU 
- MLD schools 

3.  ensure that our specialist school remains 
outstanding despite the number of 
additional developments 
 
4.  continue to successfully defend 
Tribunals. (cost approx. £300 per day, over 
approx. 5 days per Tribunal = £1.5K per 
case) 
 
5. To support the ongoing challenge of 
over-subscription to the school, senior 
managers and governors will propose 
setting up an early years nursery or 
additional small primary unit within a 
mainstream school. Governors support the 
view of senior managers that a number of 
children with severe autism cannot obtain 
a place and the school’s belief in early 
intervention would be more effectively 
implemented with additional places. 

stages of their education, learning or employment. “ 
 
 
 
 
 
 
 
 
 

that we compare favourably with equivalent 
schools national data. From Autumn 2015, this 
will be with other schools using the ‘onward 
and upward’ assessment system. New 
benchmarks for achievement have been 
provisionally set on a per child basis and SMT 
have aspirations to set these for groups of 
children 
 
Autumn 2016 
With the ‘Onwards and Upwards’ assessment 
system established and the network of similar 
schools using the system growing, the senior 
management team will participate in 
moderation with similar schools. A tri-borough 
network is in the early stages of delivery under 
the title of ‘Special Schools Collaborative but a 
wider network of ‘onward and upward’ 
schools will be established by the deputy head 
for assessment as core objective for 2016-17. 

Re-agreed and adopted by governors finance committee,  
 
 
 
 
Signed: ______________________________________________________________  Chair of Governors 
 
Date:      


